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Abstract

This study explores the impact of Task-Based Language Teaching (TBLT) on the Article Details:
development of speaking proficiency among ESL learners in Pakistani universities. Despite
English being a key medium of instruction in higher education, many students struggle Received on 26 July 2025
with oral communication due to traditional grammar-focused and teacher-centered Accepted on 26 Aug 2025
approaches. TBLT, grounded in communicative language teaching principles, emphasizes
the use of authentic tasks to promote meaningful interaction and language use. The
research adopts a qualitative-quantitative mixed-methods design, incorporating classroom
observations, pre- and post-speaking assessments, and learner interviews across selected
Pakistani universities. The study investigates how task-based activities such as role plays,
problem-solving tasks, and group discussions contribute to fluency, accuracy, and
communicative confidence. Findings are expected to demonstrate that TBLT enhances
learners’ ability to use English more spontaneously and effectively, while also improving
motivation and classroom engagement. The study holds pedagogical significance by
highlighting TBLT as a viable instructional approach for improving speaking skills within
the Pakistani ESL context, offering insights for curriculum designers, policymakers, and
language instructors.
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INTRODUCTION

The ability to communicate effectively in English has become a crucial academic and
professional requirement in Pakistan, where English serves not only as a second language
but also as the medium of instruction in higher education, administration, and global
interaction (Mahboob, 2017). Despite this pivotal role, a significant number of Pakistani
university students continue to experience difficulties in developing oral proficiency,
particularly in terms of fluency, accuracy, and communicative confidence (Rahman, 2020).
These challenges stem largely from traditional teaching practices that are grammar-
translation based, exam-oriented, and teacher-centered, which prioritize written accuracy
and rote memorization over spontaneous language use and communicative competence
(Khan, 2019). Consequently, students often graduate with strong reading and writing skills
but with limited ability to express themselves confidently in spoken English, restricting
their participation in academic discussions, job interviews, and global professional
contexts.

Over the past three decades, Task-Based Language Teaching (TBLT) has emerged as
a widely endorsed pedagogical approach for promoting communicative competence in ESL
and EFL contexts (Ellis, 2003; Willis & Willis, 2007). Rooted in the principles of
Communicative Language Teaching (CLT), TBLT places authentic tasks at the center of
classroom practice, shifting the focus from form-focused instruction to meaning-focused
communication (Nunan, 2004). In TBLT, language learning occurs as learners engage in
purposeful tasks such as role plays, debates, problem-solving, and group projects, which
require them to negotiate meaning and use language in real-life contexts (Samuda &
Bygate, 2008). This interactive process fosters fluency, accuracy, and complexity
simultaneously, and research indicates that TBLT is especially effective in reducing
language anxiety and enhancing learners’ motivation (Carless, 2007; Ellis, 2017).

In the Pakistani ESL context, several studies have highlighted the limitations of
conventional teaching methods in promoting oral communication. For example, Majeed
and Memon (2022) found that ESL students exposed to TBLT activities in Karachi schools
showed marked improvements in fluency, grammatical competence, and communicative
confidence compared to those taught through traditional methods. Similarly, Fatima et al.
(2021) reported that task-based group discussions enhanced both verbal and non-verbal
communicative strategies among undergraduate learners, suggesting that TBLT can foster
holistic speaking skills. Furthermore, Igbal (2021) argues that incorporating TBLT in
Pakistani classrooms can bridge the gap between language learning for examinations and
language use for real-life communication, a gap that has long been a barrier to achieving
true communicative competence.

Despite this promising evidence, the adoption of TBLT in Pakistani universities
remains limited due to systemic issues such as rigid curricula, large class sizes, insufficient
teacher training, and institutional preference for traditional examination systems
(Mahboob, 2017; Rahman, 2020). Moreover, while several small-scale studies have
investigated TBLT at school levels, research focusing on its impact at the university level in
Pakistan remains scarce, particularly in examining its influence on speaking proficiency
through both qualitative and quantitative measures. This represents a critical research gap,
as university graduates are expected to possess higher levels of oral communication skills to
compete in the global marketplace.

Against this backdrop, the present study aims to explore the impact of Task-Based
Language Teaching on ESL learners’ speaking proficiency in Pakistani universities by
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employing a mixed-methods design. It will combine classroom observations, pre- and post-
speaking assessments, and semi-structured interviews to capture both measurable
outcomes and learner perceptions. Specifically, the study will investigate how authentic
tasks such as role plays, problem-solving activities, and group discussions contribute to
fluency, accuracy, and communicative confidence, while also exploring the motivational
and affective dimensions of TBLT.

This study is significant for several reasons. Firstly, it will provide empirical evidence
on the effectiveness of TBLT in the Pakistani higher education context, where students
often struggle with spoken English despite years of exposure. Secondly, it will highlight the
pedagogical potential of TBLT as an alternative to conventional teacher-centered practices.
Finally, its findings will offer practical insights for curriculum designers, policymakers, and
language instructors, contributing to efforts aimed at reforming ESL pedagogy in Pakistan
and equipping learners with the communicative skills necessary for academic and
professional success.

LITERATURE REVIEW

Task-Based Language Teaching (TBLT) grew from Communicative Language Teaching
(CLT), but it makes the communicative task the core unit of planning, instruction, and
assessment. In TBLT, learners use language to achieve non-linguistic goals (e.g., solve a
problem, negotiate a plan), and learning is expected to emerge from meaning-focused
interaction plus targeted “focus on form” where needed (Ellis, 2003; Nunan, 2004; Willis &
Willis, 2007).

Conceptually, TBLT distinguishes task-based from task-supported teaching and
highlights design variables (task complexity, planning, repetition) that influence the “CAF”
triad—complexity, accuracy, fluency—in spoken performance (Samuda & Bygate, 2008;
Ellis, 2003). Across contexts, meta-analytic and synthesis studies report positive effects of
TBLT on speaking—especially gains in fluency and communicative confidence—with
qualified results for accuracy and complexity depending on task design and
implementation length. A widely cited meta-analysis of TBLT program implementations
found an overall positive effect for task-oriented programs, while also noting
methodological heterogeneity across studies (Bryfonski & McKay, 2019).

A systematic research synthesis and meta-analysis focused on speaking similarly
concluded that TBLT benefits oral performance, with pre-task planning and task repetition
being robust facilitators of CAF outcomes (Medina Ferndandez, 2021). At the same time, a
recent position piece queried whether the field is yet “ripe” for a definitive comparative
meta-analysis of task-based vs. task-supported programs, citing definitional overlap and
design variation; nonetheless, it acknowledged promising effects for task use overall. A key
reason TBLT improves speaking is affective: it can lower performance anxiety, increase
investment, and encourage risk-taking through purposeful talk. Classroom and
experimental work shows that task complexity and planning modulate real-time anxiety
and enjoyment, which in turn shape fluency and pronunciation accuracy during spoken
tasks (Aubrey, 2022; Mora et al., 2024). Synthesis work and program reviews likewise
connect TBLT with greater engagement and motivation, provided tasks are authentic and
assessment aligns with communicative outcomes (Carless, 2007; Ramzan et al., 2023a).

Despite strong theoretical rationale, implementation can be difficult in exam-
oriented, large-class contexts. From Hong Kong to similar schooling traditions, teachers
report tensions between syllabus/testing demands and open-ended task work; adaptation
often requires localized, “school-friendly” versions of TBLT (Carless, 2007; Ramzan et al.,
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2023b). These concerns echo in higher education as well: sustained success depends on
teacher training, institutional support, appropriate assessment, and clarity on whether
programs are truly task-based or task-supported. Reviews of TBLT research trends also
highlight uneven coverage across skills and contexts and call for more classroom-based,
long-duration studies that track speaking growth over time (Qin & Lei, 2022).

In Pakistan, several studies—though still relatively few at the university level—
support TBLT’s positive impact on speaking (Javaid et al., 2024). A study with
undergraduate ESL learners reported clear gains in oral communication after task-based
interventions (e.g., role-plays, group problem-solving), with students demonstrating better
verbal/non-verbal strategies and confidence (Fatima, Anjum, & Shoaib, 2021). At the
university level, a quasi-experimental case study in Punjab found that TBLT improved
listening, speaking, reading, and writing, with speaking showing notable post-test gains
relative to traditionally taught peers (Jahan & Shakir, 2022).

At secondary level, Pakistani TBLL/TBLT interventions similarly report significant
post-test improvements in speaking performance versus control groups (e.g., TBLL
implementations with structured tasks and repeated practice). Taken together, the local
literature suggests that task-rich sequences role play, information gaps, opinion-exchange
and problem-solving are associated with improvements in fluency and confidence, while
accuracy benefits hinge on built-in focus on form and post-task feedback. This mirrors
global findings that planning, repetition, and task authenticity are critical design levers for
CAF outcomes (Ramzan et al. 2023c; Ellis, 2003; Medina Fernandez, 2021).

Despite encouraging evidence, the Pakistani university context still shows gaps: (a)
relatively few mixed-methods studies triangulating observed classroom talk with
standardized speaking measures and learner interviews; (b) limited attention to affective
mediators (speaking anxiety, enjoyment, self-efficacy) within TBLT sequences; and (c)
assessment alignment rubrics that capture spontaneity and interactional competence
alongside accuracy. Comparative reviews also urge clarity in program typology (task-based
vs. task-supported), sustained teacher development, and careful task-test alignment to
avoid washback from grammar-heavy exams (Bryfonski & McKay, 2019; Carless, 2007; Chen
& Ramzan, 2024).

RESEARCH METHODOLOGY

3.1 Research Design

This study adopts a mixed-methods quasi-experimental design to explore the impact of
Task-Based Language Teaching (TBLT) on ESL learners’ speaking proficiency in Pakistani
universities. The quantitative component measures changes in speaking proficiency
through pre- and post-tests, while the qualitative component examines learners’
perceptions, motivation, and classroom experiences via observations, interviews, and focus
groups. This design ensures triangulation of findings, providing both measurable
outcomes and in-depth insights (Creswell & Plano Clark, 2018).

3.2 Population and Sampling

The target population comprises undergraduate ESL learners enrolled in English language
courses across Pakistani universities. The sample size was Approximately 8o students (two
intact classes: experimental and control).We used purposive sampling technique to select
universities offering English foundation courses, ensuring representation of both public
and private institutions. We divided the students in experimental group (TBLT instruction)
who received task-based activities and control group (Traditional instruction) who
continued grammar-translation/lecture-based teaching.
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3.4 Research Instrument

In quantitative section we conducted speaking proficiency tests (Pre-Test & Post-Test).
Both groups took speaking assessments designed around the CAF rubric (Complexity,
Accuracy, Fluency, and Communicative Confidence). The tasks included role plays, group
discussions, and problem-solving activities, scored on a 5-point scale for each dimension.
The tests were recorded and assessed by two trained raters to ensure inter-rater reliability.
In classroom observations of qualitative non-participant observations were conducted in
both experimental and control groups. An observation checklist was record learner
participation, anxiety indicators, use of target language, and interactional patterns during
tasks. Then, semi-structured interviews were conducted with 15-20 students from the
experimental group and 5 language instructors by focusing perceptions of TBLT, anxiety
reduction, motivation, and improvement in speaking After that we conducted focus group
discussions with small groups of learners to explore peer perceptions of task-based
activities, collaborative learning, and confidence-building. Finally we conducted
instructional intervention of experimental group (TBLT Instruction) for the duration 8-10
weeks (two 60-minute sessions per week) and task types were role plays, information-gap
activities, group problem-solving, debates. The procedure was included pre-task phase
focused on vocabulary introduction, planning time, task cycle included task execution in
pairs/groups and post-task phase consisted on feedback, reflection, and focus on form.
The instructional intervention of control group (Traditional Instruction) was included
grammar-translation and lecture-based activities focused on rote memorization, grammar
drills, and written exercises with minimal communicative practice.

3.5 Data Collection

We administered pre-test to both groups. The experimental group received TBLT
intervention; control group continued traditional teaching. Then we administered post-
test at the end of the intervention. We conducted weekly observations Finally interviews
and focus groups were carried out after intervention to gather learner reflections.

3.6 Data Analysis

In quantitative analysis scores from pre- and post-tests were analyzed using SPSS and a
paired sample t-tests compared pre- and post-test performance within groups. The
independent sample t-tests compared gains between experimental and control groups. It
was focused on improvements in fluency, accuracy, complexity, and communicative
confidence. In qualitative analysis the observation notes, interview transcripts, and focus
group discussions were analyzed using thematic analysis (Braun & Clarke, 2019). The codes
were include themes like “motivation,” “confidence,” “task engagement,” “anxiety
reduction.” The findings were triangulated with quantitative results to strengthen validity.
3.7 Reliability and Validity

The inter-rater reliability was checked by two independent raters on speaking tests. Pilot
testing was done on the speaking rubric and interview questions with a small group before
main data collection. Then triangulation was done on combining test scores, observations,
and interviews to ensure reliability.

3.8 Ethical Values

We took an informed consent from all participants by ensuring students anonymity and
confidentiality. It was reassured to the participation they were voluntary, and learners
would be able to withdraw at any stage without penalty. The approval was sought from
institutional ethics committees.
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4. ANALYSIS AND RESULTS

This section presents the findings of the study in line with the research objectives: (1) to
examine the impact of Task-Based Language Teaching (TBLT) on ESL learners’ speaking
proficiency in Pakistani universities, and (2) to explore learners’ perceptions of TBLT
compared to traditional grammar-focused instruction. Data were collected from pre- and
post-speaking assessments, classroom observations, and semi-structured interviews/focus
groups.

QUANTITATIVE ANALYSIS:

PRE- AND POST-TEST RESULTS

1.1 Speaking Proficiency Scores (Experimental vs. Control)

The CAF rubric (Complexity, Accuracy, Fluency, and Communicative Confidence) was
applied to both pre- and post-tests.

Experimental Group (TBLT Instruction): We found pre-test mean score: 2.6 / 5 and
post-test mean score: 4.0 / 5The significant improvements were observed across all CAF
dimensions.

Fluency: It was improved from fragmented speech (average 55 words/minute, frequent
pauses) to more continuous delivery (average 82 words/minute, reduced hesitation).
Accuracy: It was found that error rate decreased from 34% (frequent grammar/verb misuse)
to 15% (occasional mistakes without hindering communication).

Complexity: Shift from short, simple sentences (“I want to go to market”) to
compound/complex forms (“If I had more time, I would prefer to explore the market
before buying”).

Confidence: There was noticeable rise in self-initiation, body language, and willingness to
sustain turns in conversation.

Control Group (Traditional Instruction):

We found pre-test mean score: 2.5 / 5 and post-test mean score: 2.9 / 5.There was a slight
gains in vocabulary and memorized phrases, but fluency and confidence remained
stagnant. Students still relied heavily on teacher prompts

1.2 Statistical Analysis

A paired sample t-test revealed a significant difference between pre- and post-test scores in
the experimental group (p < 0.001).An independent sample t-test confirmed that the
experimental group significantly outperformed the control group in all four dimensions of
CAF (p < 0.01).

2. QUALITATIVE ANALYSIS

Classroom Observations

Classroom observations revealed distinct contrasts between the two groups:
Experimental Group (TBLT)

Learners actively engaged in role plays, problem-solving tasks, and group
discussions.Increased peer-to-peer interaction was noted, with learners using English
spontaneously rather than waiting for teacher approval. Anxiety indicators (nervous
laughter, avoidance of eye contact) decreased over the weeks. Learners began to use
discourse markers (e.g., “however,” “on the other hand”) and negotiation strategies (“Do
you mean...?”, “Let me clarify”).

Control Group (Traditional)

Classes remained teacher-centered, with students copying notes and practicing grammar
drills. Minimal oral participation; students hesitated to speak without direct instruction.
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When asked open-ended questions, learners often responded in short, hesitant phrases or
shifted back to Urdu.

3. LEARNER PERCEPTIONS

Interviews and Focus Groups

3.1 Motivation and Engagement

The learners in the experimental group expressed greater enjoyment and motivation. One
participant noted: “I felt like I was learning English for real life, not just for exams.” In
contrast, control group learners complained about boredom and repetition: “We memorize
grammar rules, but when we speak, we get stuck.”

3.2 Confidence Building

TBLT learners reported increased confidence in public speaking. One student shared:

‘At first, I was afraid to speak, but after group discussions, I can now talk without fear of
making mistakes.” Control group learners, however, continued to feel insecure,
emphasizing that they preferred writing to speaking.

3.3 Anxiety Reduction

Focus group discussions highlighted that TBLT reduced performance anxiety by creating a
supportive peer-learning environment. A female participant commented:“In tasks, I forgot
about my fear because we were busy solving problems together.”

3.4 Perceived Relevance

The learners believed TBLT tasks had real-world relevance, such as preparing for job
interviews or discussions in professional settings. Control group learners did not see how
grammar drills connected to practical communication needs.

4. INTEGRATION OF QUANTITATIVE AND QUALITATIVE FINDINGS

The integration of results through triangulation revealed that quantitative data confirmed
significant improvements in speaking proficiency (CAF dimensions) in the experimental
group. Qualitative data explained why: learners felt more motivated, less anxious, and
more confident when engaged in meaningful, task-based activities. Together, findings
show that TBLT provides both linguistic and psychological benefits, making it a superior
approach to traditional methods in Pakistani universities.

5. DISCUSSION

The present study set out to explore the impact of Task-Based Language Teaching (TBLT)
on the speaking proficiency of ESL learners in Pakistani universities. The results showed
significant gains in fluency, accuracy, complexity, and communicative confidence among
learners exposed to TBLT, while those in traditional grammar-based classrooms showed
only marginal progress. These findings both align with and extend prior research on the
effectiveness of TBLT in ESL/EFL contexts (Ramzan et al., 2023d).The most striking result
was the significant improvement (p < 0.001) in the CAF dimensions of speaking proficiency
among TBLT learners. This finding corroborates Ellis (2003) and Nunan (2004), who argue
that meaningful communicative tasks allow learners to balance fluency with accuracy
through natural language use and targeted feedback. Similarly, Bryfonski and McKay’s
(2019) meta-analysis of TBLT programs demonstrated consistent gains in fluency and
communicative competence across multiple contexts. However, the results go beyond
confirming global studies by highlighting communicative confidence as an additional
benefit of TBLT. While Fatima, Anjum, and Shoaib (2021) previously observed increased
confidence among Pakistani ESL undergraduates using task-based activities, this study
expands the evidence by linking confidence directly with measurable gains in oral
proficiency. Thus, our findings contribute uniquely to the psycholinguistic dimension of
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TBLT, showing that reduced anxiety and improved self-esteem play a mediating role in
language development (Ramzan, & Alahmadi, 2024).

The minimal improvements in the control group echo critiques of the grammar-
translation method in South Asian higher education contexts. Mahboob (2017) and
Rahman (2020) note that teacher-centered, exam-driven approaches produce students
with strong theoretical knowledge but weak oral proficiency. Similarly, Khan (2019) found
that Pakistani undergraduates exposed to grammar-heavy instruction often avoided
speaking tasks, reinforcing the cycle of hesitation and exam dependency. Contradictorily,
some scholars argue that accuracy-focused instruction may benefit writing and controlled
production (Nassaji & Fotos, 201). Yet, the present study demonstrates that such
instruction alone is insufficient for oral communication, reaffirming Ellis (2017), who
stressed the need for task-supported or task-based instruction to develop real-world
speaking skills (Javaid, etal., 2024).

Observation data revealed that TBLT transformed classroom dynamics, with
learners collaborating and engaging in authentic communication. This aligns with Carless
(2007), who observed that task-oriented classrooms in Hong Kong fostered more student-
centered interaction, compared to rigid, exam-focused systems. Likewise, Jahan and Shakir
(2022) in a Pakistani university setting reported that TBLT enhanced peer interaction and
negotiation of meaning, leading to higher engagement levels. At the same time, challenges
remain. Carless (2007) warned that in contexts with large classes and rigid curricula, TBLT
may face resistance from teachers untrained in communicative pedagogy. Our findings
partially support this concern, as instructors in this study’s control group expressed
discomfort with relinquishing traditional authority roles. Thus, while TBLT reshapes
classroom dynamics positively, its scalability in Pakistan requires systemic teacher training
and curricular adjustments (Nawaz et al., 2021).

Students in the TBLT group reported higher motivation, lower anxiety, and stronger
confidence, which contributed to their improved oral performance. These findings are
consistent with Aubrey (2022), who demonstrated that TBLT tasks significantly reduce
speaking anxiety and enhance enjoyment, thereby improving fluency. Similarly, Mora et al.
(2024) highlighted that task complexity and pre-task planning positively influence
learners’ emotional engagement, leading to better oral outcomes. In the Pakistani context,
Fatima et al. (2021) also found that learners engaged in task-based group discussions
showed reduced fear of judgment and greater willingness to participate. Our findings not
only align with these studies but also add depth by showing how confidence and anxiety
interact with CAF outcomes, strengthening the argument that psychological readiness is a
critical factor in TBLT’s success.

Finally, this study supports the integration of TBLT into Pakistani higher education,
particularly to improve oral communication skills. This recommendation aligns with Ellis
(2017) and Bryfonski & McKay (2019), who argue that TBLT enhances both linguistic and
affective outcomes when implemented systematically. In Pakistan, Igbal (2021) and Jahan &
Shakir (2022) similarly advocated for TBLT adoption in universities, citing its potential to
bridge the gap between exam-oriented instruction and real-life communication needs.
However, our findings also expose challenges consistent with earlier critiques: curriculum
rigidity, large class sizes, and limited teacher training (Mahboob, 2017; Carless, 2007;
Ramzan et al., 2023f). Without addressing these systemic barriers, the benefits of TBLT
may remain restricted to isolated programs rather than being mainstreamed across
universities (Khan et al., 2024).In sum, the study confirms global and local evidence that
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TBLT enhances speaking proficiency, motivation, and confidence, while traditional
grammar-focused instruction yields limited communicative gains. By triangulating
quantitative improvements with qualitative insights, this research underscores TBLT’s
potential as a transformative pedagogy for Pakistani higher education. Yet, it also
highlights the need for institutional reform, teacher training, and curricular flexibility to
ensure sustainable implementation (Ullah et al., 2025)
CONCLUSION
This study investigated the impact of Task-Based Language Teaching (TBLT) on ESL
learners’ speaking proficiency in Pakistani universities, with a focus on fluency, accuracy,
complexity, and communicative confidence. Findings from pre- and post-tests, classroom
observations, and learner interviews confirmed that TBLT significantly outperformed
traditional grammar-focused methods in enhancing students’ oral proficiency. Learners in
TBLT classrooms demonstrated greater spontaneity, confidence, and interactional
competence, while also reporting higher motivation and reduced anxiety. By contrast,
students in teacher-centered, grammar-translation classrooms showed only minimal
progress, largely confined to memorized vocabulary and written exercises. The results also
revealed that TBLT reshaped classroom dynamics, fostering collaborative learning, peer-to-
peer negotiation of meaning, and authentic use of English in academic tasks. Importantly,
the psychological dimension emerged as a key finding: TBLT not only improved linguistic
outcomes but also reduced communication anxiety and enhanced learners’ sense of self-
efficacy. However, the study also highlighted persistent challenges. Unequal access to
communicative classrooms, rigid exam-driven curricula, and limited teacher training
continue to hinder the large-scale adoption of TBLT in Pakistan. While TBLT provides a
promising solution for bridging the gap between academic English instruction and real-
world communication needs, its implementation requires systemic reform. In sum, this
study affirms that TBLT is both a linguistic and psychological tool, enabling Pakistani
university students not just to “know English” but to use English meaningfully in
professional and academic contexts.
RECOMMENDATIONS
1. Policy-Level Recommendations

o Integration into National Curriculum: Higher education policy bodies (HEC

Pakistan) should embed TBLT principles into English language syllabi, ensuring
that oral communication is prioritized alongside written proficiency.

o Assessment Reform: Current exam systems focus heavily on grammar and writing.
Incorporating oral communication tests aligned with CAF rubrics can encourage
universities to adopt task-based practices.

e Teacher Training Policy: Establish nationwide professional development
programs to train instructors in designing, delivering, and assessing task-based
lessons.

2. Pedagogical Recommendations

o C(Classroom Implementation of TBLT: Language instructors should integrate role
plays, problem-solving tasks, group discussions, and information-gap activities
regularly to promote authentic language use.

e Dual Focus on Language and Psychology: Teachers should address both
linguistic accuracy and affective factors, using scaffolding and peer support to
reduce anxiety.
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o Task Cycle Approach: Adopt Willis & Willis’s (2007) three-stage cycle (pre-task —
task — post-task reflection) to ensure structured yet flexible classroom interaction.

o Feedback Strategies: Use form-focused feedback after tasks to reinforce accuracy
without interrupting fluency during communication.

3. Curriculum Recommendations
e Blended Instruction: Design curricula that balance TBLT with task-supported
grammar instruction, addressing accuracy without reverting to rote
memorization.

o Task Sequencing: Incorporate progressively complex tasks (from simple
information exchange to debates and project-based learning), ensuring a gradual
development of CAF dimensions.

o Integration with Technology: Use digital platforms (e.g., online discussion
forums, role-play apps, Al-based language tools) to simulate authentic
communication contexts for learners.

4. Community and Institutional Recommendations
o Institutional Support: Universities should establish language resource centers
offering speaking workshops and TBLT-based practice sessions.

o Learner Autonomy: Encourage students to engage in peer-led speaking clubs
where TBLT activities can be practiced informally.

o Awareness Campaigns: Promote the relevance of communicative English beyond
examinations to reshape societal attitudes towards language learning.
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